Today, the methods of delivering knowledge through online have become diverse, and online learning environments have reached its maturity as evidenced by the fact that most institutions of higher learning are either using them or considering making them one of the leading modes of teaching and learning. Learners today are becoming open-minded due to the technology that provides communication channels with different features and functionality. This study aims to observe the learner's engagement in the learning process designed based on four modes of the Experiential Learning Theory (ELT) model. Based on a case study and literature review, this study seeks to determine the components of Experiential Learning Theory to be synthesised into the learning process to create an effective lesson design. This study will report on the effects of the lesson design synthesised from the Experiential Learning Theory that is translated into the learning process, from the 'grasp experience' phase to 'transform experience' phase in the ELT learning cycle. The analytic learning data from the report in Moodle based Learning Management System is used to measure the learner's engagement.
INTRODUCTION
Nowadays, learning via online seems to be reasonable to the educators and the learners. The trends of online learning show that the online learning is not just for online students. Most face-toface learning environments now incorporate some form of online interaction [1] . Due to this scenario, effective learning through online should be dynamic especially in keep update on a new instructional strategy which can make our learners today be more independent and in high cognitive thinking in nature.
The roles of the teachers should be more on facilitating rather than confining their learners within the four walls. The classroom should be more open and flexible. According to the leaders we engaged, the best online learning strategies focus on three things: mission, student-centricity, and leverage [1] . To accommodate the student-centricity, the teacher should think like a designer that always find an effective way of creating a useful and conducive learning environment. Reciprocal interaction between teacherlearner is needed to create a high engagement amongst the learner in their learning process.
The technology that is very dynamic and progressive enable us to explore more in creating a better solution to solve complex problems through teaching and learning. This scenario shows the importance of pedagogical agent in planning for the online learning environment.
Current studies provide a glimpse of the pedagogical and technological possibilities. Clearly, we are entering a unique and exciting era in online teaching and learning. And perhaps the perfect e-storm is becoming less cloudy and ominous [2] Online learning, through the online forum, is said to be useful due to its nature and structure. In all courses in Open University Malaysia (OUM), part of the learning process where the tutors and the learner communicate is through an online forum. Through online forum, they are expected to have a reciprocal communication that will enable them to criticise, construct new ideas through knowledge sharing, and sharing knowledge through their experience. the conventional online discussion forum was designed with a topic-centred interface; that is, users' discussions are organised in hierarchical structure by discussion topic. Users can easily browse the topics and locate the information they need in the discussion forum [3] 
LEARNER'S ENGAGEMENT 2.1 Defining Learner's Engagement
One of the common factors that affected the learner in their commitment to undergoing the task is their engagement in the learning process. The enrichment of the educational experiences, student-faculty interaction, and active and collaborative learning [4] is used as a support in defining the learner's engagement Engagement in learning process did not merely limit to the teacher and the learner but also to the community. The establishment of a connection between the three parties is considered as necessary in enriching the knowledge of the learner.
Instructors should create a sense of community and common purpose; at the same time, they should recognize the diversity and individuality of each member of the class community [5] Permission to make digital or hard copies of all or part of this work for personal or classroom use is granted without fee provided that copies are not made or distributed for profit or commercial advantage and that copies bear this notice and the full citation on the first page. To copy otherwise, or republish, to post on servers or to redistribute to lists, requires prior specific permission and/or a fee. Request permissions from Permissions@acm.org. 
Learner's Engagement through Online Forum
In the case of Open University Malaysia (OUM), online interaction in online learning is considered crucial and vital, for the learners to attain a meaningful learning session. The interaction in online class should range between 10% to 25% for students to achieve a practical learning session. At Open University Malaysia, a 30% online discussion interaction is the norm. Most of the posting by the tutors seem to be irregular which leads to a lesser 'teaching' presence [6] .
The level of occurrence for the learner's engagement rely on the amount of quality posting between the tutors and the learners.
In many cases, the questions posted were those whose answers could be easily found in the modules distributed to learners. In addition, some of the questions were found to be repeatedly asked, leading to the suspicion that learners were merely repeating each other [6] .
The online forum is expected to intensify the student satisfaction and motivation to learn if the level of participation in the activity is high. The student engagement increases student satisfaction, enhances student motivation to learn, reduces the sense of isolation, and improves student performance in online courses [7] .
Experiential Learning in Open University Malaysia
The implementation of Experiential Learning Theory (ELT) in OUM is regarded as useful where it can benefit the intended audience in creating a meaningful learning outcome that can be applied in their jobs or organisations.
Experiential learning is also commonly utilized in work-related learning which can be divided into three main focus which are interrelated:
• Learning about work which is informational;
• Learning at work which is locational;
• Learning through work that is experiential [8] .
Experiential learning is defined as as a process whereby knowledge is created through the transformation of experience. Knowledge results from the combination of grasping and transforming experience [8] . In experiential learning, experience seems to be neccessary in the whole learning cycle. In experiential learning, experience seems to be necessary for the whole learning cycle. Figure 1 shows the learning cycle starts with the Concrete Experience (CE) followed by Reflective Observation (RO), Abstract Conceptualisation (AC) and Active Experimentation (AE).
The four cycle is based on two types of experiences; grasp experience and transform the experience. The flow of experience is supported by each component as visualised in Figure 2 . The implementation of ELT in the learning process involves two main components called as 'experience' as shown in Figure 2 . As a whole the ideas of ELT emphasise on experience. The overall learning cycle describes learning cycle as recursive circle [9] . Its means there is an iterative process from the 'grasp experience' phase to 'transform experience' phase in the learning cycle from Stage 1 to 4.
Figure. 2 Visualization of Four Stages of Learning Cycle in ELT
Note: Conceptualization of ROLE (synthesize from Kolb & Kolb, 2017; David, 2007) The notable learning outcome, out of the whole learning process is the reflection by the student on the 'grasp experience'. To transform, the learner needs to reflect. In the case of this study, the learner gathers and build the knowledge based on their experience (grasp experience) then reflect by sharing ideas and constructive comments to produce new ideas or possibilities in solving complex problems. Most of the event is done in an online forum. When we undergo an experience, this does not always lead to new insight and new learning as supported by Dewey maintained that "We do not learn from experience. We learn from reflecting on experience" [8] 
THE STUDY
The purpose of this study was to:
1. observe the level of engagement in a learning process in 'grasp experience' and 'transform experience' section.
2. evaluate the level of engagement in an online forum between 'grasp experience' and 'transform experience' section.
3. clarify the level of engagement through the posting in an online forum, which reflects the actual 'experience.'
Research Questions
This study will address three research questions as below:
1. What is the difference between a level of engagement per hours in a week between the grasp experience (GE) and transform experience (TE)
2.
What is the level of engagement between the learners in 'grasp experience' (GE) and transform experience (TE) in the learning process 
METHODOLOGY
This study focuses on user's research. Six graduates from Masters of Instructional Design and Technology involves in this study. Most of them are working adults undergone the fully online learning process in the the course for 14 weeks. In the course the students are required to complete four main activities as stated in Table 1 . A study comparing student's learning process in grasp experience (GE) and transform experience (TE) in the learning process as visualized in Figure 2 . The data use to measure the level of engagement is based on the learning analytic in Moodle. Learning analytics are any piece of information that can help an LMS user improve learning outcomes. Users include students, teachers, administrators and decision-makers [10] .
Comparative data between the grasp experience (GE) and transform experience (TE) section reflect the opportunities for the learners adjust the learning experience. Decreased pace allows students to spread their learning experiences over a more extended period. This extension of time to completion allows for greater self-remediation and self-led study [11] The report from Moodle so-called my INSPIRE is extracted from the Course Participation Report.
The data extract is as displayed in the Table 2 below: Example: 0d 1h 43m uses =DUR2HOURS (cell reference) Table 3 shows the example of StartDate -StartTime and EndDate -EndTime, converted into Duration to hours. The average of the engagement time for the student within the date is calculated as shown in Table 4 
8m 0s 0ms
The overall mean is then organized into 
FINDINGS
Research Question 1. What is the difference between a level of engagement per hours in a week between the grasp experience (GE) and transform experience (TE) Table 6 and Figure 3 shows a summary of engagement hours per week between Grasp and Transform Experience. A difference shows a value of the level of engagement in each of the event. The negative values show the declination of the level of engagement. Most of the students seem to be active in an online forum in GE (M = 53d, M=3.02) session compare to their involvement in the online forum in TE (M=51d, M=1.04). The findings show that there is a significant declination on hours of engagement in the forum between the Grasp Experience (GE) session and the Transform Experience (TE) session. Research Question 2 -What is the level of engagement between the learners in 'grasp experience' (GE) and transform experience (TE) in the learning process Figure 4 shows a distribution of mean (M) on engagement per hours per week on an online forum by each of the students. Three of the students shows significant drop on hours of engagement between GE and TE that involves Student 1(S1) with GE (M=7.23) and TE (M=1.12) followed by Student 2 (S2) with GE (M=3.57) and TE (M=0.11), Student 6 (S6) with GE (M=3.47) and TE (M=0.11) and Student 5 with GE (M=0.08) and TE (M=0.00).
Research Question 3 -To what extent does the level of experience in grasp experience contribute to the transformation of new experience in transform experience? Table 7 shows that there is a significant drop in numbers of hours in engagement in online activities in the Transform Experience (TE). Comparative data between the grasp experience (GE) and transform experience (TE) section reflect the opportunities for the learners adjust the learning experience. Looking at the positive side of the engagement, this scenario is in line with the study by Turney, Robinson, Lee, & Soutar, 2009 (as cited in Fincher, 2010 p. 14) [11] , wherein GE session student tends to spread their learning experiences over a more extended period in an online forum by gathering information and shared it with their peers. In TE session, the students tend to ignore the online activities and focus more on reflecting the ideas in writing a case study. 
CONCLUSION
The study yield two critical findings:
1. More time needs to be given to the students in an online forum for them to share experience and gain insight by gathering ideas from their peers. The declination of hours in transform experience session reflect their commitment to synthesising ideas by focusing more on reflecting ideas.
2. The declination of numbers of hours in an online forum activity in TE does not mean the student ignored their study. It means they are adjusting their learning pace by putting more effort in reflecting previous experience.
This study is a small case study, attempt to use an analytic learning data in Moodle to gain insight into the learning engagement in an online forum in a fully online course at Open University Malaysia. More study needs to be conducted based on a paradigm of user's research through various types of learning analytic data to enrich the ideas on understanding its technique. The study should also be conducted on user's experience to support the level of engagement hence will strengthen the conclusion.
